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Foreword
In a context of increasing populism, xenophobia and radicalisation, shared values and social cohesion in our diverse
societies are questioned. The JRC transversal project "Values and identity in a multicultural society" aims at improving
our understanding of the European values and identities in order to reinforce them through the better design and
implementation of all EU policies.
Based on its experience, the JRC.B.4 Human Capital and Employment Unit is contributing to the advancement of the
knowledge needed to design policies and support action in the promotion of EU values in the field of Education.
In particular, in the field of teachers´ intercultural competence, in spite of policy impetus, research shows that teachers
struggle to address the increasing diversity in classrooms. This is due, among others, to the lack of competences to deal
the ability to mobilise and deploy
relevant attitudes, skills, knowledge and values in order to interact effectively and appropriately in different intercultural
situations
In this context, in 2019 the JRC launched the project Educational needs of Teachers in the EU for inclusive education in
a context of diversity (INNO4DIV), with the aim to support polices in the field of IC of teachers, through the analysis of
literature and innovative good practices which have successfully addressed the existing barriers for teacher´s IC
development.
The execution of the project has been contracted to Universidad Católica de Valencia San Vicente Mártir, under contract
number 938137-2019ES, and includes the following activities that will produce related reports:
1.

Working definition of teachers´ IC, and implications for teacher´s educators

2.
3.

Selection and analysis of 20-30 innovative good practices of

4.

Cross-case analysis, identification of innovation models and policy recommendations.

The present report is the Second Part resulting from the project activity 3. It provides an overview of the 21 selected
innovative cases for the development of intercultural and democratic competences in teacher education, which analysis
has been the basis to extract lessons learnt in support of evidence based educational policy development.
This research responds to the "Council recommendation of 22 May 2018 on promoting common values, inclusive
education, and the European dimension of teaching (2018/C 195/01)", which invites Member States to promote active
citizenship to foster tolerant and democratic attitudes and social, citizenship and intercultural competences, and enable
educational staff to promote common values through initial and continued education. It also responds to the European
or
policymakers and practitioners and support research and stakeholder engagement to meet knowledge needs.
The research outcomes will thus aim at advancing research in the field of teachers´ IC and at supporting the
implementation of this Council recommendation across EU Member States.
Finally, given the EU policy developments at the time of the publication of this report, the research will also support the
European Commission policy priorities (2019Promoting the European way of life, Protecting our
citizens and our values
implementation of the communication
A union of equality: EU anti-racism Action Plan 2020-2025, COM (2020) 565 final
must be trained to work with all children and be sensitive to the needs of pupils from different backgrounds, including
EU legislation - d

Yves Punie
Acting Head of JRC B.4. Human Capital and Employment Unit
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Abstract
In spite of policy impetus, research shows that teachers struggle to address the increasing diversity in classrooms,
among others, due to the lack of competences to deal with it. The acquisition of Intercultural Competence (IC), which
the ability to mobilise and deploy relevant attitudes, skills, knowledge and values in order to interact
effectively and appropriately in different intercultural situations
to be successful in their teaching. In this context, in 2019 the JRC launched the INNO4DIV project with the aim to support
polices in the field of IC of teachers, through the analysis of literature and innovative good practices which have
successfully addressed the existing barriers for teacher´s IC development.
The initial project reports provide the conceptual framework of the project,
Competence: Working definition and implications for teacher education (Shuali et al., 2020), and the results of the
literature review, Volume 2. Literature review on
competence development and their associated barriers (Simó et al., 2020). The methodology for the selection and
assessment of innovative practices overcoming barriers in the development of
intercultural and democratic
competences was developed in the third report, Volume 3. Part 1: Assessment guidelines for teacher education and
training practices on intercultural and democratic competence development.
This report provides an overview of the 21 selected innovative cases for the development of intercultural and
democratic competences in teacher education, which analysis has been the basis to extract lessons learnt in support of
evidence based educational policy development. The results of this analysis and the recommendations provided will be
published in INNO4DIV Volume 4, the final project report.
This overview includes: the geographical scope of implementation, the sources of financial support, the diversity of
stakeholders involved, the target groups addressed, the maturity of the cases in terms of duration, methodological
alignment of the case with the Council of Europe Reference Framework for the Competence of Democratic Culture (CoE,
2016), the educational setting in which they take place (formal, non-formal education) and the number of participants
(learners).
Following the overview, the report provides a short description of each case including: the participating actors and
countries, the project start/end dates and its implementation status, the geographical scope, the target audience, the
different stakeholders involved, the background context, the case summary and the major findings with regards to the
innovation carried out, the overcome barriers and the major case outcomes.
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1 Introduction
Research in the context of the INNO4DIV project focuses on the identification of innovative practices for the development
of intercultural and democratic competences (IDC) in teacher education. Its final aim is to provide policy-makers and
teacher educators, as well as researchers and other interested stakeholders, with recommendations for the development
ed by the analysis of 21 innovative
cases.
are capable of acting appropriately1, establishing intercultural dialogue and understanding in multicultural settings. They
are also a source of inspiration for their students in resolving societal conflicts in a peaceful and dialogical manner
(INNO4DIV Volume 1, Shuali et al. 2020; Barrett, 2020).
Despite policy impetus, research shows that teachers struggle to address the increasing diversity in classrooms due,
among other factors, to the lack of appropriate competences to deal with it (OECD, 2018; EC, 2017).
A study carried out by the JRC in 2019 identified 8 key enabling components (KEC, see in Section 2.4 the list of these)
and related
the INNO4DIV team conducted a systematic literature review, which covered a total of 225 scientific research articles,
books and reports published between 1998 and 2020 forming part of the data sources of this study.
This systematic literature review (INNO4DIV Volume 2, Simo et al., 2020) confirmed the key enabling components and
their barriers and also revealed new insights. The outcomes of the literature review include the following:

1

1.

They confirmed the relevance of initial 8 KECs, and related barriers identified in the field of teacher education
and IDC development;

2.

They provided researchers with evidence-based knowledge for the establishment of inclusion and exclusion
criteria for the selection of inspiring and innovative practices in teacher education and IDC development to
be carried out in the next step of the project;

3.

They identified a new KEC: teacher educators with experiential knowledge about interculturality and diversity.

Pursuant to the CoE, the development of IC is focused on the individual. Democratic and interculturally competent behaviour is
viewed by the framework as arising from a dynamic and adaptive process in which an individual responds appropriately and
effectively to the constantly shifting demands, challenges and opportunities that are presented by democratic and intercultural
situations.
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2 Identification and selection of 21 innovative cases in IDC teacher
education
2.1 Cases selection process
Following the outcomes of the systematic literature review (INNO4DIV Vol. 2, Simó et al., 2020) and the elaboration of
the assessment guidelines for IDC (INNO4DIV Volume 3, Part 1, Tenreiro et al., 2020), a set of 21 innovative practices
for the development of IDC in teacher education have been identified through a comprehensive selection process and
using several sources.
The case selection process took place according to the following steps:
1.

A Call for cases was launched in November 2019, which generated a submission of 100 cases by experts
and researchers. All cases went through an initial screening process, which entailed the review by experts
from the International Association for Intercultural Education (IAIE) and the UCV project team. This led to the
selection of 44 cases, considered good candidates for further investigation. Some of these were clearly solid
and innovative, but for slightly more than half, there were lingering question marks.

2.

The 44 cases were assessed by 12 experts. Then, a smaller assessment committee (5 members) paid special
attention to the assessment scores and comments that the larger group of experts had given to each case.
Issues of innovation and case evaluation were considered in particular (since it provides a less biased view
of how effective a practice might be). The innovative character of the cases prevailed over other criteria,
such as impact or transferability. In addition, given the fact that many cases were still under implementation,
limited sources of evidence and assessment publications were available for some of them. This element
limited the triangulation of the findings.

3.

A final selection of 21 innovative practices was established following a strict and rigorous selection process.

Each of the 21 selected cases corresponds to a single education or training initiative (i.e. intervention, project or
programme) that encompasses innovative practices for the development of IDC in teacher education and training. All
cases illustrate policy-makers and teachers with approaches, tools and resources how to engage students in respectful,
appropriate and effective democratic and intercultural behaviour in real-world situations that they encounter in everyday
life (CoE, 2018).
The 21 cases are listed under section 2.4 in Figure 2, and are described more in detail in Chapter 4. Each description
contains information on the participating actors and countries, the project start/end dates and its implementation status,
the geographical scope, the target audience, the different stakeholders involved, the background context, the case
summary and the major findings with regards to the innovation carried out, the overcome barriers and the major case
outcomes.
All selected cases present the following characteristics, which depict the INNO4DIV project rationale (INNO4DIV Vol 1,
Shuali et al., 2020):
●

cultural diversity is understood in terms of human diversity and not as a representation of migrants, ethnic
minorities or other minority groups;

●

interculturality and intercultural competence are understood as part of a wider set of competences required to
live peacefully in democratic societies;

●

interculturality and intercultural education are addressed from a mainstream approach which means departing
from the need to enhance the notion of human dignity deconstructing discourses on otherness.

(RFCDC) is the selected reference
framework by the INNO4DIV project to carry out the research (INNO4DIV Volume 1, Shuali et al., 2020). Some of the
cases are explicitly based on the RFCDC as a conceptual reference and used it as a tool for implementation and
achievement of IDC in education. The rest of the cases, that do not explicitly refer to the RFCDC framework, apply,
however, similar strategies and resources, aligned with its rationale and implementation, as is illustrated in section 3.7.
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2.2 Methodological considerations of case research
A qualitative case study protocol (INNO4DIV Vol 3, Part 1, Tenreiro et al., 2020), based on qualitative analysis, was
developed and distributed to the research team to be used for individual case studies. The primary aim for the
establishment of a common protocol was to ensure that the information obtained by researchers allowed responding
to the following research questions:
teacher training can be found in the EU Member States?
2. Which innovative practices within culturally diverse contexts have overcome known obstacles and barriers to
teacher training in IDC?
3. Which innovative elements can be identified?
The case study protocol also ensured that researchers collected information related to the general and specific selection
criteria that were established in the assessment guidelines. General criteria included innovativeness, effectiveness,
positive impact, relevance, transferability, replicability, sustainability, scalability together with the requirements for
geographical scope - including EU MS - and ensuring a diversity of cultural contexts. Specific selection criteria were
established for each KEC, to ensure each case, linked to a single primary KEC, overcame the barriers associated with
the specific KEC.
The protocol required that each individual case study provided information regarding case specificity, focusing on the
specific KEC dimension assigned to the case, but at the same time, information referring to innovation, transferability
and sustainability, information about the contextual conditions in which the case took/takes place, the theoretical
background on which it is based and about its implementation.
To avoid research bias and ensure the coherence of judgement among researchers, a data extraction template was
developed, and researchers received training for its implementation in order to ensure all had a shared understanding
of the objectives of the analysis. Furthermore, each case was analysed by several researchers who debated and
addressed the discrepancies between the individual findings and ensured alignment with INNO4DIV conceptual
approach.
Due to the COVID-19 pandemia, there were limitations to the data collection process for the case analysis, particularly
as regards the availability of interviewees and the use of participant observation methods. Consequently, researchers
have been limited to research techniques usable through online means such as interviews, focus groups, desk research
and expert consultation.
The detailed individual analysis of these cases, complemented by a cross-case analysis, aimed at designing
recommendations for policy actors, educational actors and researchers for effective teacher IDC development. These
recommendations will be included in the INNO4DIV Volume 4 Final Report.
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2.3 The key enabling components for

IDC development

, together with the outcomes of the systematic literature review (INNO4DIV Vol. 2, Simó et al.,
2020) identified nine key enabling componen
and their associated barriers. Figure 1 lists
these key enabling components.
The INN4ODIV project established (in its Vol. 1, Shuali et al., 2020) the conceptual framework of the project, shifting
from Intercultural Competence to Intercultural and Democratic Competence. The identified KECs have been found to be
in total alignment with both concepts.
Figure 1. Key enabling components for teacher

IDC development in teacher education

1

Common understanding of knowledge, skills, and attitudes related to
Intercultural and Democratic Competence (IDC).

2

Supporting educational policies.

3

Effective initial teacher education curricula, including mandatory IDC and
related assessment methods, naming specific learning objectives and
competences and how to foster them with appropriate tools, methods and
teaching approaches and extracurricular activities.

4

Availability of high-quality IDC courses for teachers’ continuing
professional development.

5

Integrated IDC across the school curriculum (in addition to national and
state regulations).

6

Application of effective teaching methodologies based on adapted
pedagogical approaches such as peer-learning, IDC networks, IDC working
groups in school, working groups, experiential learning, collaboration,
challenging assumptions, and learning communities.

7

Availability of supporting tools.

8

Whole School Approach to intercultural learning, framing, accompanying,
and supporting teachers’ IDC learning and teaching activities, which needs
to be promoted by policy-makers and has to be put into practice by the
respective educators and school administrators.

9

Teacher educators with experiential knowledge about interculturality and
diversity.

All nine key enabling components (KECs) have thus guided the identification, assessment and selection of the innovative
cases, as the project design required to address each of the KECs through at least two cases.
All of the analysed cases embody innovative elements in IDC teacher education and/or training. As defined in INNO4DIV
Volume 3, Part 1 (Tenreiro et al., 2020), a case can be innovative in many ways, namely by representing a new approach
towards policies, pedagogical concepts, methodologies or tools. In this regard, the case can be innovative as an improved
process, product or combination thereof (OECD, 2019), differing considerably from (or inducing changes in) previous
processes or products on how to address the challenges of teaching and/or facilitating IDC among teachers or other
education professionals and practitioners. They also can represent a new approach, either in comparison to previous
education and training practices, in general terms or with regard to the specific context where the case takes place
termine the extent to which the practices
under examination are innovative.
7

2.4 The 21 selected innovative cases for the development of IDC in teacher education
The following Figure 2 presents the 21 selected cases for analysis, organised according to the primary KEC against
which they were analysed. Chapter 4 provides a more detailed and structured description for each of the cases.

Figure 2. Summary of selected cases
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3 Overview of the 21 cases for IDC development in teacher education
3.1 Countries covered by the sample of cases
The project design established a minimum coverage of 12 EU Member States for the cases selected. In this Section we
provide an aggregated information for the 21 cases about the set of countries where these have been implemented.
In all but one of the 21 cases, organisations from EU countries are either leading or participating in the project, in
partnership with organisations in other EU Member States, in the Council of Europe (CoE) non-EU Member States or
other countries.
The following country categories have been established for the analysis:
1.

EU Member States, which includes all 27 EU Member States and the UK2;

2.
3.

CoE non-EU Member States, which includes all CoE Country Members which are not members of the EU;
Other countries, which includes Canada and the USA.

The following Figure 3, illustrates countries covered by the 21 cases in Europe, under the first two categories. The tables
include the number of cases analysed in each country.

Figure 3. Geographical coverage

Out of the 21 cases, 9 are included in the category 1), i.e., are implemented in EU-28 MS only, with participation from
the following 9 countries: Belgium, Croatia, Finland, Germany, Ireland, Italy, Romania, Spain and UK.

2

UK is considered by the INNO4DIV project as EU MS as case studies were held during 2019-2020 before the BREXIT.
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In category 2), 10 additional cases include the participation of EU MS, together with CoE non-EU MS, such as Andorra,
Bosnia and Herzegovina, North Macedonia, Norway, Serbia, Turkey and Ukraine.
The Case 2 (Pestalozzi Programme, Strengthening Education for Democracy) includes the participation of all 47 CoE
Member States, as it consists of teacher training initiatives led by the CoE. For clarity reasons, not all CoE countries have
been depicted in Figure 3 above, nor has this case been counted in the number of cases corresponding to each country
in the figure.
Finally, cases under category 3) include organisations from Canada, Japan and USA. For two of these cases, the
implementation includes several EU MS, and, for the INNO4DIV purpose, they have been analysed in one or more EU
MS. Notably, Case 21 (Learning to Live Together) originated in Japan and the project has studied its implementation in
Croatia, Greece, Romania and North Macedonia, and Case 14 (Philosophy for Children) which originated in the USA, has
been studied in Spain.
We conclude that 19 of the 21 selected cases
have been analysed in EU-28 Member States,
including participation from 23 EU MS. Among EU countries, the most represented are Croatia, with organisations
from this country participating in 5 cases. In the second place, we find Italy, Romania and Spain, with organisations from
these countries participating in 4 cases.

3.2 Geographical scope of implementation
The geographical scope of implementation refers to the geographical area addressed by each case. Cases have been
classified into the following categories, according to the geographical area covered: local, regional, national, and
cross-border, with participating organisations from more than one country. The latter includes a group of cases
involving EU Member States, a second group involving EU and CoE non-EU Member States, and, a third one
including other countries.
The analysis of the cases, illustrated in Figure 4 below, shows a higher representation of cross-border cases primarily
within Europe.

Figure 4. Geographical scope of implementation
Other (3)

Local (3)
Regional (1)

National (5)

EU & CoE (8)
EU (1)

whereby, in a number of cases, teachers develop
their IDC through peer exchange with teachers from other cultural contexts and experiences in their respective
educational local communities. This partly explains the significant proportion of cases including more than one country.
role of the CoE and the European Wergeland Centre
f cases with
cross-border scope. National cases are led by national ministries of education, higher education institutions or other
national organisations.
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3.3 Sources of financial support
The sources of financial support, which exclude the allocation of human resources to the project by different
organisations) are presented in the below Figure 5, classified according to the following categories:


EU - including the financial support provided by the Erasmus+ programme, the Europe for Citizens programme,
and the support of the European Agency for Fundamental Rights (FRA).



CoE



National, regional and local public organisations



Universities, in Initial Teacher Education



Private Foundations



User Fees

Figure 5. Sources of financial support
2
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21

Case #
EU (7 cases)
CoE (2 cases)
National, Regional and local public organisations (4 cases)
Universities for Pre-service Teachers (5 cases)
Private Foundations (2 cases)
User Fee based (6 cases)

A more detailed analysis which relates the sources of financing with the public / private / user fee-based nature of
funding, and with the structural or project-based type of funding, provides us with the following findings:
-

The majority of the cases has a single source of financing;

-

Public financing vs. private or user fee-based plays a major role financing 16 out of the 21 cases;


Half of the cases analysed are financed by the EU or the CoE.



Four out of the 21 cases are financed by national, regional and local public organisations (Case 3 CDC
Andorra; Case 4 Romanian Social Education Policy; Case 10 Start the Change; and Case 19 Guidelines
for IC Education in Romania);

-

The analysis of structural funding (in 12 of the cases) compared to project-based funding (in 9 of them)
shows that the former are equally supported by public and fee-based financial sources;

-

Most project-based funded projects (7 out of 9) are funded by the EU;

-

Universities finance 5 of the cases analysed (Case 5 Intercultural Teacher Education in Finland; Case 6
Diversity Internship in Belgium; Case 7 Master in IC learning and Leadership in Ireland; Case 17 Service-Learning
program for Diversity in Canada; and Case 18 Intercultura Assessment Protocol in Italy)

-

None of the cases has been funded by NGOs, which are, in the cases analysed, beneficiaries of the projects.
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An example of public funding is the case of Andorra (Case 3), from the national Ministry of Education, which is, in
addition, accompanied by policy support. The initial project, which was monitored by and implemented with the CoE, has
finished, but the project continues to this day. Meanwhile, IDC has been consolidated in the Initial Teacher Education
and forms part of the curriculum, and is also integrated into other educational settings in Andorra.
Another example of public funding is the case of Intercultural Teacher Education in Finland (Case 5), which started in
1994 and is continuing at present. As in the case of Andorra, there is an educational policy coupled with financial support
that sustains the initiative.
It is important to note, that, as will be illustrated in Section 3.6 Cases maturity, project-based funding does not
necessarily imply a lack of project sustainability at the end of the project. However, some project-based financed cases
ended after the project ended. This is the case of the Pestalozzi Programme, Strengthening Education for Democracy
programme (Case 2, STED), which was funded by the CoE, and, despite its success and high positive impact on
participants, it stopped.

3.4 Stakeholders involved
Stakeholders refer here to the actors who have a decisive role in the existence of the project, playing different roles
beyond the financial support, as education and training and policy support. Stakeholders are classified in the following
categories:


CoE Education Department



Universities



Non-formal education providers



Community based civil society organisations.



National, regional, local administration



Schools

As illustrated in Figure 6 below, in almost all cases, stakeholders are collectively engaged and form partnerships for
implementing the case, yet the partnership type differs. This characteristic has been identified as a success factor
contributing to the effectiveness of the case.

Figure 6. Stakeholders involved per case
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3.5 Target groups
All cases target either in-service teachers and/or pre-service teachers, as illustrated in Figure 7 below (in light blue). This
is in line with the project design. However, the fact that many more cases (18) target in-service teachers confirms the
need expressed by teachers for the development of competences to manage diversity in the classroom.
Thirteen cases target, in addition, other school staff including school leaders, councillors and/or social educators (in
Figure 7 in green). This illustrates that developing intercultural and democratic competence is not a matter of addressing
teachers only, but requires a whole school approach, involving all school personnel.
Two cases involve other organisations beyond the schools, including social and youth workers (in Figure 7 in pink), part
of the community where students live. This participation contributes to making learning relevant to
lives,
linking education to the real problems they face.
Finally, teacher educators were addressed in three of the cases (in Figure 7 in dark blue), as
IDC development.

of

Figure 7. Main target groups
Target group

Case #

1

2

3

4

5

6

7

8

9 10 11 12 13 14 15 16 17 18 19 20 21

Total

In- service teachers

18

Pre-service teachers

5

School leaders

4

School councillors

1

School social educators

11

Social workers

2

Youth workers

1

Teacher educators

3

colour code:

teachers
teacher educators

school staff
social non-school actors, connected to the school's life

3.6 Cases maturity
The aim of the project was to find cases with a certain degree of maturity (in relation to the the selection criteria), i.e.,
which could demonstrate a positive impact and sustainability. In fact, the selected case studies, which vary in terms of
duration and maturity, have been classified as follows:


Under implementation: The case has started but has not completed all planned implementation stages.



Finished: The case terminated due to ending of financial support.



Operational: The case has completed the implementation stages, remains operational, consolidated and
sustainable.

Out of the 21 cases, 18 are operational, 1 is under implementation (Case 1 Childr
n Spaces) and 2
have finished (Case 2 Pestalozzi Programme, Strengthening Education for Democracy; and Case 12 Supporting
Mathematics and Science Teachers project (MASDIV)). The latter three projects, in spite of their on-going or finished
status, were included in the set of cases for analysis due to their high relevance for the project with regards to the
general and specific selection criteria. In particular, the one under implementation (Case 1), was considered "very
promising" by experts and relevant to the analysis of how KECs are being implemented and barriers addressed.
The Figure 8 below illustrates the number of years of operation of the project after the implementation stage has
completed, as an indication of the maturity of the cases. I also indicated the type of funding of each case as project
based funding or struct
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The figure shows the general high maturity of the sample, with projects operational up to 30 and 40 years. These cases
have shown sustainability, effectiveness and, in some cases, transferability. In mature cases, sustainability is possible
thanks to either structural funding (either fee based or from public funding) or project based funding.

Figure 8. Years of operation per type of funding
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3.7 Alignment to the

RFCDC and its dimensions

The project, in its initial conceptual work, selected, among a set of international frameworks, the
eference
Framework of Competences for Democratic Culture (RFCDC) as the most conceptually aligned to the purpose and
policy context of the project (INN4DIV Vol 1, Shuali et al., 2020). This choice has conditioned the selection of cases, to
those conceptually aligned to the RFCDC as illustrated in the below Figure 9.
In the figure we observe, in particular, a significant alignment to the different dimensions of the RFCDC - Values,
Attitudes, Skills and Knowledge and Critical understanding - in all cases. This alignment is either explicit (in seven of the
cases, as illustrated in the below blue row) or implicit, to either all the framework or to parts of it. In the cases in which
the RFCDC is explicitly the reference chosen, we observe that CoE experts or
teacher training institutions
(European Wergeland Centre) have been involved in their implementation. The remaining 14 cases (which are
conceptually aligned but do not make explicit reference to the RFCDC) could indicate a lack of awareness among
education professionals about the potential of the RFCDC for IDC development in teacher education.
From the perspective of the KECs addressed by the cases, we can observe from the figure that, in cases addressing the
following KECs, there is a clear endorsement of the RFCDC conceptual framework:


KEC 1 Common understanding of knowledge, skills and attitudes related to IDC,



KEC 2 Supporting education policies,



KEC 5 Integrated IDC across the school curriculum,



KEC 7 Availability of supporting tools, and



KEC 9 Teacher educators with experiential knowledge about interculturality and diversity.

On the contrary, the cases addressing the following KECs, express no explicit alignment with the RFCDC:


KEC 3 Effective ITE,



KEC 4 Availability of high-



KEC 6 Application of effective teaching methodologies based on adapted pedagogical approaches.

CPD, and

A possible explanation of this fact is that many of the latter cases were initiated prior to the conception and endorsement
of the RFCDC by the CoE MS in 2018.
If we consider the funding sources, we can observe that only one (Case 1
ces for Human Spaces) out of
the 7 EU funded cases makes explicit reference to the RFCDC. The rest (Cases 8, 9, 10, 12 13 and 15) are conceptually
aligned to it but do not reference it. Similarly, only one (Case 18 Italy Intercultura Assessment Protocol) out of the 5
cases funded by Universities is explicitly aligned to the RFCFC. The rest (Cases 5, 6, 7 and 17) do not make explicit
reference to the RFCDC, while being conceptually aligned.

Figure 9.

RFCDC

RFCDC dimensions
Values
Attitudes
Skills
Knowl. & critical underst
Explicit alignment to RFCDC

Case # 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21
KEC(s) addressed

1

5

1
9

2
5

2

3

3

4

17

4

4

4

4

4

6

6

6

6

6

7

7

8
9

8

3.8 Educational setting for the development of IDC in teacher education
Figure 10 below shows that the distribution of the cases between Initial Teacher Education for pre-service teachers and
Continued Professional Development for in-service teachers, shows a marked difference with the majority of cases (17
out of 21) being addressed to in-service teachers. These cases are responding to the needs of in-service teachers to
acquire IDC to manage the increasing diversity in the classroom, who normally do not acquire it during their ITE. Only
five of the cases take place in formal Initial Teacher Education settings, addressed to pre-service teachers. These cases
are unusual in ITE settings.
Looking at the in-service teacher education, most of the innovative cases (17) are implemented by non-formal education
providers, which is a sign of a growing recognition of the value of non-formal education in this field. In addition, the
cases also show an increasing collaboration between formal and non-formal education providers, which takes place in
10 out of these 17 cases.
In an EU educational context where competence based education is growing within tertiary education of pre-service
teachers, formal actors are incorporating non-formal education actors and approaches in their settings, which has been
identified in 3 of the 5 cases analysed.

Figure 10. Cases educational setting

Pre-service
teachers (ITE)

In-service
teachers (CPD)

Formal education

5

4

8

Non-formal

0

13

13

5

17

Total

Total

3.9 Number of participants
The number of (beneficiary) participants in each case depends on the duration, the number of countries involved, and
the available funding in the case. As illustrated in the Figure 11 below, the majority of cases (17 out of 21) span between
100 and 1 000 participants, while Case 21 (Learning to Live Together) and Case 16 (Facing History and Ourselves),
which are long-standing projects and with a global reach, have over 40 000 participants each.

Figure 11. Number of beneficiary participants per case
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4 Description of the 21 innovative cases for intercultural and democratic
competence development in teacher education
The 21 enclosed Case Summaries provide the most relevant findings of the individual case studies, including the
following information for each case:
Case Summary information
Key data

Title
Leading organisation
Start / End date (if finished)
Status:
-

Under implementation: The case has started but has not completed all planned
implementation stages

-

Finished: The case terminated due to ending of financial support

-

Operational: The case has completed the implementation stages, remains operational ,
consolidated and sustainable

Geographical scope, i.e., countries covered
Partners, i.e., responsible body and partners for the initiative
Target audience:
-

In- service teachers

-

Pre-service teachers

-

School leaders

-

School councillors

-

School social educators

-

Social workers

-

Youth workers

-

Teacher educators

Stakeholders involved, i.e., the actors who have a decisive role in the existence of the project playing
different roles beyond the financial support, as education and training and policy support.
Key Enabling Component(s) addressed by the Case
Each case addresses a specific KEC, which is considered the principal KEC aim of analysis;
nevertheless, it provides valuable information with regard to general dimensions such as
sustainability, transferability, positive impact and the replicability of the case, which were
systematically identified throughout the 21 cases.
Analysis

Background context, key challenges addressed and financial support.
Case Summary
Main case findings under the assigned KEC:
-

Innovation elements

-

Barriers successfully overcome

-

Outcomes for teacher IDC development

-

Alignment with INNO4DIV objectives
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4.1

20

21

4.2 Case 2: Pestalozzi Programme, Strengthening Education for Democracy (STED)

22

23

4.3 Case 3: Competences for Democratic Culture Project in Andorra (CDCA)

24

25

4.4 Case 4: Romanian Social Education Policy (RSEP)

26

27

4.5 Case 5: Intercultural Teacher Education degree in Finland (ITED)

28

29

4.6 Case 6: Diversity Internship in Belgium (DIB)

30

31

4.7 Case 7: Master in Intercultural Learning and Leadership in Ireland (IEL)

32

33

4.8 Case 8: Shared Memories and Dialogue (SHARMED)

34

35

4.9 Case 9: Stories that Move CPD Course and Toolbox (STM)

36

37

4.10 Case 10: Start the Change Project (STCH)

38

39

4.11 Case 11: Intercultural Mediators Program in Croatia (IMP)

40

41

4.12 Case 12: Supporting Mathematics and Science Teachers Project (MASDIV)

42

43

4.13 Case 13: Memory Walk Methodology (MW)

44

45

4.14 Case 14: Philosophy for Children Pedagogical Model (P4C)

46

47

4.15 Case 15: Historija, Istorija, Povijest: Lessons for Today (HIP)

48

49

4.16 Case 16: Facing History and Ourselves (FHAO)

50

51

4.17 Case 17: Service-Learning Program for Diversity in ITE in Canada (SLPD)

52

53

4.18 Case 18: Intercultura Assessment Protocol in Italy (IAP)

54

55

4.19 Case 19: Guidelines for Intercultural Education in Romania (RGIE)

56

57

4.20 Case 20:

58

59

4.21 Case 21: Learning to Live Together Arigatou International Programme (LTLT)

60

61

5 Final considerations
The 21 cases compiled in this report are of extraordinary value to developing intercultural and democratic competences
standing of policies,
pedagogical approaches, teaching resources, educational theories, organisational and financial aspects that are carried
out in a way which is vital for successful development of intercultural and democratic competences in teacher education.
The cases are especially valuable as they illustrate how to overcome the barriers, which condition the development of
these competences in teachers. All cases are inspiring examples of intercultural and democratic teacher education
approaches.
The report confirms the fact that there is a gap between the academic literature published in the field of teacher
education for IDC and the on-going innovative practices, which are not rare but limited to their own context and, in
general, not assessed.
Another interesting finding in line with the literature, and characteristic of all cases, is the fact that several Key Enabling
Components (KEC) are present at the same time in each single case, very frequently due to synergies between
stakeholders, which lead to Whole School Approaches (WSA).
The major revealing findings, which are highly relevant to policy-makers, are:
●

the decisive role that funding, either project based or structural (fee based of public), plays in the sustainability
and quality of the projects;

●

the contribution of non-formal education providers to IDC development in both ITE and CPD contexts;

●

the contribution of the engaging pedagogical approaches implemented in all cases with the intention of the
development of experiential intercultural knowledge;

●

the contribution of the collaboration with the community civil society and the service-learning approach to the
development of experiential intercultural knowledge;

●

the crucial role of cross-sectoral collaboration, of a consolidated partnership, and of the engagement of all
actors during all phases of the project;

●

the key contribution of a Whole School Approach

●

the importance of a cross or transversal curricular approach and of teacher training on curriculum development;

●

the cruci
IDC; and,

●

the assignment of specific roles and tasks in the implementation process following
(pedagogical input, design, training, assessment) in order to ensure quality education.

IDC development;
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Council of Europe

CPD

Continuous professional development

EU

European Union

IAIE

International Association for Intercultural Education

IC

Intercultural Competence

IDC

Intercultural and Democratic Competence

INNO4DIV

Project on Educational needs of Teachers in the EU for inclusive
education in a context of diversity

ITE

Initial teacher education

JRC

Joint Research Centre

KEC

Key Enabling Component

OECD

Organisation for Economic Co-operation and Development

RFCDC

Reference Framework of Competences for Democratic Culture

UCV

Universidad Católica de Valencia

WSA

Whole School Approach
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