Visions

Reflection tool 1
Development – understanding, skills, values, feelings
Create pictures to help you visualise the understanding,
skills, values, feelings, and other characteristics you would
like the people engaged in your Development Education
activities to consider or gain.
(If you are using an Advocacy approach (see the framework
centre spread) you are more likely to focus on the traits
which you want your participants or audience to gain. If
you are using a Global Learning approach you are more
likely to want them to consider such traits.)
Instructions
Work in groups of three or four. On a large sheet of paper
draw a picture of a person (representing your audience or
participants).
Around the outside of the picture write down the
knowledge, understandings, skills, values, behaviours and
other traits you want your audience or participants to
have or to consider as a result of effective Development
Education work.

Reflection
Display the picture (or pictures if there is more than one
group working with this activity) around the room and
discuss if there is a shared understanding of traits which you
would want your audience to consider or gain.
From the pictures you’ve drawn:
t 8IBU XPVME ZPV XBOU UIF QFPQMF JOWPMWFE JO ZPVS
Development Education work to know?
t 8IBUXPVMEZPVXBOUUIFNUPCFBCMFUPEPBOEGFFM
t $BUFHPSJTFUIFXPSETZPVWFVTFEJOZPVSQJDUVSF T oGPS
FYBNQMF CZ DJSDMJOH UIFN XJUI EJõFSFOU DPMPVST o JOUP
skills, knowledge and understandings, values or attitudes.
Would such categorisation vary according to the kind of
Development Education work you are involved in?
t $POTJEFSXIPZPVSBVEJFODFJT8IBUBSFUIFJSSFBDUJPOT
to your ideas likely to be? How are they likely to see the
world and the role of individuals in that world? In what
way does it differ from your ideas?
t :PVSAWJTJPOPGUIFUSBJUTZPVQSPNPUFUISPVHIZPVSXPSL
relates to your values. How does * organisation and your
programme and * your project and activities show a dayto-day translation of those values?
t *O XIBU XBZ EPFT ZPVS QSPHSBNNF PS QSPKFDU BEESFTT
and take account of different viewpoints which your
participants may have?

Visions

Reflection tool 2
What is development?
5IFSFJTOPPOFWJFXPGXIBUAEFWFMPQNFOUNFBOT
This activity will help you to explore different notions and dimensions of development, relating them to perspectives on
development that are shown in your work.
Instructions
The development compass rose (based on the North, South, East, West cardinal points of the compass) focuses on four areas.
It encourages a look at a particular issue from a variety of angles. The development compass rose can be used in response to
a picture, poster, photograph or an issue.1

Natural
These are questions about environment energy, air, water, soil, living things and their
relationships to each other. These questions
are about the built as well as the “natural”
environment.

Economic

Who decides?

These are questions about
money, trading, old, ownership, buying and selling.

These are questions about power,
who makes choices and decides what
is happen ; who benefits and loses
as a result of these decisions and at
what cost.

Social
These are questions about people, their
traditions, culture and way they live. They
include questions about how, for example,
gender, race, disability, class and age affect
social relationships

1

The idea of the ‘development compass rose’ was initially developed in the 1980s by Tide~
(Teachers in Development Education), Birmingham, UK. For ideas on the use of the
development compass rose in exploring meanings and perspectives of development see, for
example, Tide’s ‘What is Development?’ publication (2003): http://www.tidec.org/

Visions
Read through the following four perspectives on sustainable development2:
A. Humans have the right to exploit the earth’s resources for their well-being.
The earth’s resources are finite and must be properly managed.
We must carefully assess the potential dangers to the environment and their knock-on effects
of humans.
We must manage human development to accommodate ourselves to environmental limits.
“Human beings are at the centre of concerns for sustainable development. They are entitled to
a healthy and productive life in harmony with nature.” (Principle 1 of the ‘Rio Declaration of
Environment and Development’, 1992)

B. Global capitalism and international organisations, such as the WTO and the World Bank,
are destroying the earth.
Big technology, such as nuclear power, is out of control.
We need to move towards small-scale, self-reliant communities.
We need to use renewable resources and ‘appropriate technology’
“Ever bigger machines, entailing ever bigger concentrations of economic power and exerting
ever greater violence against the environment, do not represent progress: they are a denial of
wisdom.” (E.F. Schumacher, ‘Small is Beautiful: Economics as if People mattered’, 1973)

C. Humans have the right to exploit the earth’s resources for their well-being.
The earth’s resources are finite and must be properly managed.
We must carefully assess the potential dangers to the environment and their knock-on effects
of humans.
We must manage human development to accommodate ourselves to environmental limits.
“Human beings are at the centre of concerns for sustainable development. They are entitled
to a healthy and productive life in harmony with nature.” (Principle 1 of the ‘Rio Declaration of
Environment and Development’, 1992)

D. Global capitalism and international organisations, such as the WTO and the World Bank,
are destroying the earth.
Big technology, such as nuclear power, is out of control.
We need to move towards small-scale, self-reliant communities.
We need to use renewable resources and ‘appropriate technology’
“Ever bigger machines, entailing ever bigger concentrations of economic power and exerting
ever greater violence against the environment, do not represent progress: they are a denial of
wisdom.” (E.F. Schumacher, ‘Small is Beautiful: Economics as if People mattered’, 1973)

8IJDIRVFTUJPOTBCPVUAEFWFMPQNFOUBSFMJLFMZUPCFBTLFECZFBDIPGUIFTFGPVSQFSTQFDUJWFT
tBCPVUEFWFMPQNFOUBOEA/BUVSF
tBCPVUEFWFMPQNFOUBOEA&DPOPNJDT
tBCPVUEFWFMPQNFOUBOEA4PDJBMPSHBOJTBUJPO
tBCPVUEFWFMPQNFOUBOEA8IPEFDJEFT 
2. In what ways are the questions that are likely to be asked by the four perspectives similar or different?
3. How would the people you work with (your participants or audience) view the different perspectives and such
questions?
4. In your work do you reflect a particular perspective, such as any of the four outlined? What are the questions you
ask about development and the environment, development and economics, development and social organisations,
development and decision making?
5. In your work do you give explicit attention to a range of perspectives oin development (such as the four outlined
above)? Why? or Why not?
6. How do your discussions and opinions relate to, concur with or differ from those in your national Development
Education platform or development cooperation network?3

2
3

Source: C. Regan (ed), ’80:20 – Development in an Unequal World’, 2012 (6th edition), p 55
For finding the contact details of your national platform see www.deeep.org

Quality Characteristics

Reflection tool 3
Your work and characteristics of quality
in Development Education
Definitions and interpretations of Development Education
vary significantly across different organisations and
countries, and indeed even the term used to describe it
WBSJFToJODMVEJOHGPSFYBNQMF(MPCBM&EVDBUJPO 4VTUBJOBCMF
Development Education, Education for Development,
Global Learning, etc. The DEEEP website lists some of the
most common descriptions used across the EU (see http://
www.deeep.org/index.php/dear-definitions).

Despite these variations some common characteristics of
good quality Development Education have been identified
through work with a wide range of governmental and nongovernmental DE stakeholders as part of the European
Commission’s DEAR Study in 2010. (See https://webgate.
ec.europa.eu/fpfis/mwikis/aidco/index.php/DEAR_Final_
report, in particular Annex A pp 117.)

Understanding the globalised world:
Awareness raising about and education for development provides differentiated knowledge and information, raises
awareness of and creates relevant understandings about
tHMPCBMJTBUJPO 
tMJOLTCFUXFFOPVSPXOMJWFTBOEUIPTFPGQFPQMFUISPVHIPVUUIFXPSME 
tHFPHSBQIJDBOENVMUJGBDUPSJOUFSEFQFOEFODF 
tQPXFSBOEIFHFNPOJDSFMBUJPOT 
tHMPCBMBOEMPDBMEFWFMPQNFOUDIBMMFOHFT
tHMPCBMBOEMPDBMFOWJSPONFOUBMDIBMMFOHFT
tJTTVFTPGJEFOUJUZBOEEJWFSTJUZJONVMUJDVMUVSBMDPOUFYUT
tJTTVFTPGQFBDFBOEDPOnJDUSFTPMVUJPO
Ethical foundation and goals
The approaches to develop such understandings are based on values of justice, equality, inclusion, human rights, solidarity, respect for others and for the environment.
Participatory, transformative learning process
The learning process to enable its participants to develop relevant understandings and skills for change requires dynamism and creativity. Its methodologies are active and learner-centred, participatory and facilitative, dialogue-oriented
and experiential, they involve a multiplicity of perspectives and aim at the empowerment of the learner.

Quality Characteristics

Developing competencies of critical (self-)reflection
The learning process and the development of understanding relevant to development in a globalised world
develops the skills and competencies of the learner, in particular
t   UP FWBMVBUF BOE SFnFDU IJTIFS QMBDF  SPMF BOE SFTQPOTJCJMJUZ JO IJTIFS DPNNVOJUZ BOE JO UIF EZOBNJD BOE
changing globalised world,
tUPDIBOHFQFSTQFDUJWFTBOEDSJUJDBMMZTDSVUJOJTFIJTIFSPXOBUUJUVEFT TUFSFPUZQFTBOEQPJOUTPGWJFX
tUPGPSNBOPXOPQJOJPO UPNBLFBVUPOPNPVTBOESFTQPOTJCMFDIPJDFT UPQBSUJDJQBUFJOEFDJTJPONBLJOHQSPDesses,
tUPMFBSOIPXUPMFBSO
Supporting active engagement
Implicitly and explicitly this work addresses and investigates attitudes and behaviours (of ourselves, and of others), in
particular those that encourage and discourage responsible and informed action and engagement in a more just and
sustainable world.
Active global citizenship
Taken together understandings, skills, values, attitudes and the process of engagement with issues and with learning
aim to contribute to active citizenship with local and global dimensions:
t*UFNQPXFSTQFPQMFUPQBSUJDJQBUFJOQVCMJDBõBJST TUSFOHUIFOTDJWJMTPDJFUZBOEGPTUFSTBMJWJOHEFNPDSBDZ
tJUFOIBODFTDJUJ[FOTBDUJWFJOWPMWFNFOUBOEFOHBHFNFOUGPSTPDJBMDIBOHFXJUIJOUIFJSMPDBMDPNNVOJUJFTBOE
OBUJWFTPDJFUJFT
tJUQSPNPUFTBTFOTFPGHMPCBMDJUJ[FOTIJQBOEPGDPSFTQPOTJCJMJUZBUUIFHMPCBMMFWFMPGXPSMETPDJFUZ
source: DEAR Study: Annex A, p 117

Reflection
Have a look at the descriptions which are copied above:
t   5P XIBU FYUFOU EPFT ZPVS DVSSFOU XPSL  PS UIF XPSL
you are planning to do, explicitly relate to these different characteristics of quality Development Education &
Awareness Raising?
t*GZPVHJWFBUUFOUJPOUPBOZIPXEPFTUIBUTIPXJOZPVS
work?

If there is a characteristic which is missing from your work it
may be for good reasons or because you’ve never thought
of it:
t8IZJTJUNJTTJOH 
t4IPVMEJUCFJODMVEFEBOEJGTP IPX 
t"SFUIFSFPUIFSDIBSBDUFSJTUJDTPG%FWFMPQNFOU&EVDBtion which you think should be included?
t*GTP XIBUBSFUIFZBOEIPXEPFTZPVSDVSSFOUPSQMBOOFE
work show those?

Quality Characteristics

Reflection tool 4
Stakeholders, process and content
Development Education Quality analysis can be made from various entry points. If we look at our DE activity, project or
program, how coherent is our work with the reality in which we have to work? To what extent do we relate to the culture,
power relationships and values around us?
Instructions
The following offers two checklists for self-assessment: one to do with the stakeholders of our work (the educational actors
(i.e. you), partners, target groups), and the other relating to the process we use and the content we address in our work.

Level A: the actors involved in your work
1. Educational actors: possible questions to be asked include:
a. Are the skills and competences you promote through your Development Education work based on an understanding
of your audience and their work, understanding of the development issues you explore, and familiarity with the
methods/pedagogical approaches you use?
b. Are you aware of your own perspectives and points of view?
c. Is there teamwork?
d. Was what you were planning to show through your attitudes and behavior as an educational actor visible to your
audience (i.e. was it consistent and coherent)?
2. Partners :
a. Are they relevant to the values and action to be undertaken?
b. Do you share common educational goals with them?
c. Is the partnership base on complementarities, reciprocity, co-responsibility and trust?
d. Do we acknowledge differences?
e. Has enough common preparation been planned?
f. Do we think of a long-term collaboration?
3. Target groups, audiences, participants:
In Development Education target groups are subjects and not objects
a. Do we know the target group? (their expectations and the context of their lives) and are we taking their expectations,
needs, hopes, context/reality ointo account?
b. Is their active participation considered (learner based when possible)?
c. Do we consider target groups and audiences as subject (and not object)?
d. Are we taking into account expectations, needs, hopes, context/reality of our audience?
e. How is the audience/target group implied in the evaluation of the process?
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Level B: Development Education content and action process
A Development Education action is an educational process intended to facilitate understanding and empowerment. In
Development Education the content and the process of our actions are strongly interlinked. Whatever the subject or the
problem we want to tackle, the way to proceed is extremely important.
1. Action design: are we clear about …
t0VSWJTJPOPG%FWFMPQNFOU&EVDBUJPO PGTPDJBMDIBOHF 8IBUBSFPVSHMPCBMPCKFDUJWFT
t0VSBOBMZTJTPGUIFDPOUFYU QBSUOFST UBSHFUHSPVQT )BWFXFNBEFTPNFSFTFBSDI
t5IFQSPCMFNRVFTUJPOXFXBOUUPUBDLMFBOEXIZ
t3FTVMUTBOEPVUDPNFTXIBUEPXFXBOUUPBDIJFWF DIBOHF XJUIUIFUBSHFUHSPVQ
t0VSFEVDBUJPOBMTUSBUFHZ BQQSPBDI NFUIPE BDUJWJUJFT FEVDBUJWFUPPMT 
t)PXBSFXFHPJOHUPQFSGPSN%&BDUJPO TFFQPJOUCFMPX
t5IFSFTPVSDFTBWBJMBCMF
t.POJUPSJOHBOEFWBMVBUJPONFUIPETUPCFVTFE
2. Action performance (process with the participants/target group) :
Development Education leads to thinking in terms of complexity and responsibility. As educational actors working with
our target group:
Do we take into account:
t*OUFSEFQFOEFODFFWFSZUIJOHJTMJOLFE
t-PDBMHMPCBM BMMFWFOUTBSFTJUVBUFEJOBDPOUFYU IBTJNQBDUT FUD
t%JWFSTJUZPGQFSTQFDUJWFT UIFNVMUJQMJDJUZPGWJFXQPJOUTBOEEJNFOTJPOTUPBOJTTVF
t1BSUJDJQBUJPOBOEFNQPXFSNFOU
Are we aware of underlying with the target group:
t8IFSFXFBSFTQFBLJOHGSPN
t8IBUJTPVSQSPKFDU
t8IBUBSFPVSWBMVFT
t)PXXFBTTFSUPVSQSPQPTBMT
t)PXEPXFVOWFJMPVSDIPJDFT
t5IBUXFJOWFOUSFBMJUZBTQFSTPOBOEBTBHSPVQ
Are we making sure that:
t8FNBLFMJOLT JOUFSDPOOFDUJPOT UIBUXFJOUSPEVDFDPNQMFYJUZJOUPQJDT
t'BDJMJUBUFQBSUJDJQBUJPOBOEFNQPXFSNFOU
t*ODMVEFNPOJUPSJOHBOEGPSNBUJWFFWBMVBUJPO
3. Action results (and impact)
t8IBUDBOUIFBDUJPOTIPXPSEFNPOTUSBUFJOUFSNTPGSFTVMUTBOEPVUDPNFT FYQFDUFEBOEVOGPSFTFFO
t%PXFGPDVTPOUIFQSPDFTT
t"SFXFJOUFHSBUJOHBDSJUJDBMSFnFDUJPOPOSFTVMUTBOEPVUDPNFT
t"SFXFNBLJOHTVSFUIBUFWBMVBUJPOJTGPSNBUJWFBOEJODMVEFBMMTUBLFIPMEFST

Partners & Participants
Partners & Participants

Reflection tool 5
How will you involve your audience?
A common characteristic of Development Education
is involvement of the audience in the process, and
AQBSUJDJQBUPSZ NFUIPEPMPHJFT BSF B DFOUSBM GFBUVSF
)PXFWFS  OPU BMMAQBSUJDJQBUPSZ NFUIPEPMPHJFT DPODFSOFE
with development issues or with people’s relationship with
the wider world are automatically Development Education.
Reflections
Have a look at the following statement about one of the
characteristics of Development Education & Awareness
Raising. The statement is taken from research amongst
Development Education stakeholders in the EU, asking
them what they considered to be good quality dimensions
of Development Education.

This was one of the dimensions that was mentioned:
Participatory, transformative learning process
The learning process to enable its participants to
develop relevant understandings and skills for change
requires dynamism and creativity. Its methodologies
are active and learner-centred, participatory and
facilitative, dialogue-oriented and experiential, they
involve a multiplicity of perspectives and aim at the
empowerment of the learner.
source: DEAR Study, Annex A, p118

To what extent does your work enable your participants or
audience to:
t CFBDUJWFJOUIFJSJOWPMWFNFOU
t CFGPDVTTFEPOUIFJSPXOJOUFSFTUTBOEOFFET
t CF JOWPMWFE JO EJBMPHVF BOE EJTDVTTJPO XJUI PUIFS
participants
t DPOTJEFS UIFJS PXO BOE PUIFST FYQFSJFODFT PG
development
t MFBSO BCPVU BOE EJTDVTT EJõFSFOU QPJOUT PG WJFX PO
development
t DPNFBXBZGSPNUIFJSJOWPMWFNFOUXJUIJEFBTBOETLJMMT
that meet their own needs and interests and help them
to influence development?

Partners & Participants

Case studies:
How do the following three case studies of illustrate each of these aspects? 4
Case 1 : “Every year tens of thousands of Danish high school students give a day of their education in order to raise funds for an educational project in the developing world.
On that day - the Dagsværk Day - students take on all kinds of ordinary and extraordinary jobs for a day. Some do a day’s work in a factory, some tidy up old archives, or do cleaning work for
companies. Some make money busking or selling coffee as street vendors while others tour kindergartens performing children’s theatre shows written by the students.
Some work as babysitters and others do odd jobs in private homes. All of these activities are directed at one common goal: to raise money to ensure that young people in the developing
countries receive an education.”
Case 2 : “In the 21st century Finnish youth have many ways to make their opinion known to adults. Young people use information technology and other media. We communicate with cell
phones and internet. We also have our own youth groups where we can affect policy makers without too many middlemen.
But maybe the most important way to affect other children, young people and adults is to communicate directly with our society. In Finland many people are living in rural areas so it is
difficult to participate in weekly youth groups, let alone on a daily basis. That’s why some of us have to affect our peers individually, which is actually not a bad thing at all.
I got an opportunity to take part in the 55th Commission on the Status of Women (CSW) in New York, USA in February 2011. I was a member of the Plan International Girls Delegation. It
gave me lots of information about girls’ rights and the potential we have. It also gave me a lot to think about: the barriers that girls experience in poor areas and the problems that we all will
face in the future. It was my first time to have the chance to listen to girls’ experiences from all around the world. After I came home, I told my peers at school what I had learned in the CSW.
It was wonderful to inform my friends about issues I am interested in; let alone to see that I’m not the only one that is interested in human rights.”

Case 3 : “Our priority, working with the young volunteers, is to promote leadership and ownership of the projects they undertake. We consider them a vital part of the organisation and
we cherish the different perspectives and the fresh ideas that they bring to the organisation. This is why for this specific group, we encourage the participation of people who like to take
initiatives, to forge their own opinions, to think outside the box and to make their own decisions, also by trying to minimise the interference that the staff (with the know-how and expertise)
would create.
I would have to admit though, that within the previous paragraph lies a big challenge we face in our work with young people: How can we empower them and make them feel confident
enough to propose and deliver their own actions? I believe the reply to that question has to include the words trust and patience. Young people, at least in Greece, are not used to being treated
as a valuable resource and as subjects of social change. Their social and political environment does not provide them with opportunities and spaces to be heard and in addition to that, most of
them still live with their families and they haven’t tried out their strengths and abilities. That means that when they first join our youth network they might be reluctant to propose initiatives
and they seem to wait from the organisation to tell them what to do. However, it is amazing to see how fast their hesitation falls behind and how much their self-confidence grows meeting
after meeting and action after action. In the end, they really feel they are included in the decision-making processes of the organisation.”

t)PXBSFQBSUJDJQBUJPOBOEBDUJWFMFBSOJOHJMMVTUSBUFEJOUIFmSTUUISFFDBTFTUVEJFT $PVMEUIJT BOETIPVMEUIJT IBWFCFFO
improved in your opinion?
In order to successfully engage teachers in GE/DE through training, we need to emphasize that being a citizen in a sustainable community requires active participation and decision-making, and to demonstrate the pedagogical approaches
that support these activities (UNESCO 2005). Active learning is the technique that underpins GE/DE learning activities. Put
simply, it means the active engagement of students [or other audiences] in the learning process. Active learning contrasts
with the traditional image of a teacher standing in front of a class and giving a lecture. Active learning strategies vary according to different purposes and contexts, but share features such as:
tVTJOHAPQFOSBUIFSUIBOADMPTFERVFTUJPOT
tFODPVSBHJOHDSFBUJWFUIJOLJOHSBUIFSUIBOTFUUJOHSFDBMMBOEDPNQSFIFOTJPORVFTUJPOT
tFOBCMJOHMFBSOFSTUPEFWFMPQUIFJSPXORVFTUJPOT SBUIFSUIBOSFMZJOHPOUIFUFBDIFS
tHJWJOHNPSFUJNFGPSUIFMFBSOFSUPUIJOLCFGPSFFYQFDUJOHBOBOTXFS
t)PXJTTVDIABDUJWFMFBSOJOHFYFNQMJmFEJOZPVSBDUJWJUJFTBOEQSPKFDUT

4

The case studies shown in the boxes are taken from the DEEEP Thematic Dossiers ‘Schools as
Key Actors in promoting Global Education’, 2010 and ‘Youth and Children in DE’, 2011.
See: http://www.deeep.org/thematic-dossier.html

Partners & Participants

Reflection tool 6
Working in partnership
"MNPTUJOWBSJBCMZ%FWFMPQNFOU&EVDBUJPOQSPKFDUTSFMZPOXPSLJOHXJUIPUIFSPSHBOJTBUJPOT BOEXPSLJOHXJUIAQBSUOFST JT
a common feature.
Your principles
Assume you are being approached by another (non-Development Education) organisation to work with you on a project
which they have initiated or are thinking of initiating. They describe you as a potential partner.
Leaving aside what the actual project is about, how would you assess if it is likely to be a successful partnership?
How would you like to ensure that your values, ways of working, skills and expertise, interests in development, will be taken
into account in the planning, implementation and evaluation of the work to be done?
Once you’ve drawn up your answer to those questions, what kind of principles would you want to see applied by you in
exploring and working with other organisations?
Cooperation
8PSLJOHJOQBSUOFSTIJQSFMJFTPODPPQFSBUJPO)FSFTIPXBA.BOBHJOHBOE*NQSPWJOH$PPQFSBUJPOXPSLTIPQEFTDSJCFELFZ
BTQFDUTPGADPPQFSBUJPO5:
Cooperation is “a shared activity of at least two actors in order to change their own situation”
It involves:
tJOUFSBDUJPO JFCFIBWJPVSUIBUFOBCMFTBOEQSPNPUFTBDUJPOBOESFBDUJPO
tTUSBUFHJDJOUFSEFQFOEFODFCFUXFFOUIPTFDPPQFSBUJOH
tKPJOUXPSLUPXBSETBDPNNPOHPBMPSJOBDPNNPOUBTL
8IBUEPFTADPPQFSBUJPONFBOUPZPV
Cooperation can take many forms:
tJOGPSNBUJPOFYDIBOHF
tDPOTVMUBUJPO
tQBSUJDJQBUJPO
tDPPSEJOBUJPO
tDPPQFSBUJPO
tTUSBUFHJDBMMJBODF
In your work with other organisations which forms of cooperation do you use? Why those? What would be the advantages
and disadvantages of using other forms?
5

With thanks to the Monika Dülge for access to workshop notes.

Impact

Reflection tool 7
Reflecting on the impact chain
The Impact Chain
"DPNNPOXBZPGEFTDSJCJOHUIFEJõFSFOUBTQFDUTPGBQSPKFDUPSQSPHSBNNFJTUIFAJNQBDUDIBJO(JWJOHTQFDJmDBUUFOUJPO
to the different aspects of the chain, can help to create clarity on what you want to do, how you want to do it, and how much
control you have over the success or quality of each aspect.
/#$POGVTJOHMZEJõFSFOUPSHBOJTBUJPOToJODMVEJOHGVOEFSToXJMMEFTDSJCFUIFEJõFSFOUDPNQPOFOUTPGUIFJNQBDUDIBJOJO
slightly different terms (and sometimes use the same words to mean something different from how they are used here) but
basically the chain consists of the following:
Intention
what you planned to
achieve or change

Input
the resources (people,
time, skills, money, etc)
available for the work

Process
the activities carried
out by using the available resources

Output
the physical products
that the activities lead
to

Outcome
the results of the work
for your participants
(i.e. the change created
amongst participants,
e.g. in their knowledge,
understanding, skills;
or the change in policy
or behaviour of your
target audience)

Impact
the consequences of
your work:
a) what your participants/target audiences do with the
results and outputs
b) how your ‘final
beneficiaries’ benefit
from your work6

The further down the impact chain you go the less you, as an organiser of a project or activities, will be in control.
"TBOPSHBOJTBUJPOJOWPMWFEJOTFUUJOHVQB%FWFMPQNFOU&EVDBUJPOQSPKFDU UIFAJOUFOUJPO PGZPVSXPSLJTBMNPTUUPUBMMZJO
ZPVSDPOUSPM ABMNPTUTJODFJUJTBEWJTBCMFUPLFFQZPVSJOUFOUJPOTSFBMJTUJD 
The input available for your work may be in your control but often it relies on others, e.g. funders in the form of government
or charitable trusts and foundations (who usually have their own priorities that may not exactly match your intentions), or
staff who are available to work on your project but who may not necessarily have the appropriate experience, understanding
or skills.
The process, and how successful the activities are, of course, depend on the understanding and skills of the presenter or
facilitator, but also significantly on the receptiveness of other people involved in your work, e.g. your participants. Although
you can influence this, it is not totally in your control.
Similarly the outputs (the film made, the publication produced, the teaching materials developed), also rely significantly on
PUIFSToBTXFMMBTPOUIFTVDDFTTPGUIFBDUJWJUJFT
The outcome depends on all the foregoing: were the intentions realistic?, were there adequate and appropriate resources
available?, did the process relate to the intentions?, and were the outputs appropriate and of expected quality? There are lots
of things that can go wrong in each of those aspects, influencing the effectiveness of your work.

6

Defined by the European Commission as “those who will benefit from the action
in the long term at the level of the society or sector at large.”

Impact

Impact
Finally the impact of your work is virtually totally outside your control, because it is what the people you’ve worked with (your
participants or target audience) do with the knowledge, understanding, value, outputs which they have gained from your
project. It’s up to them to decide what to do with it all. Some of what they do may be as you hoped (intended) but some
of it may be unintended.
The case for Development Education and your ‘final beneficiaries’: some food for thought
For many people involved in Development Education the justification for Development Education programmes is that it
contributes to creating a world in which more attention is given to, for example, the role of communities and of global
processes in overcoming economic inequality, social injustice, environmental degradation, and powerlessness in decision
making processes. Based on the notion that development is a globally shared responsibility, some Development Education
QSBDUJUJPOFST XPVME BSHVF UIBU UIFAmOBM CFOFmDJBSJFT PG UIFJS XPSL BSF UIF QPPS PS EJTQPTTFTTFE o JO QBSUJDVMBS UIPTF JO
societies of the South. Others would see the final beneficiaries as their local community and its members and their ability to
lead fulfilling lives, mindful of their relations with and impact on the wider world.
Whatever the raison d’être for Development Education, the case for its value will have to be shown in the ability of DE
QSPHSBNNFTBOEPSHBOJTBUJPOTUPBSHVFJUTCFOFmUTUPUIFAmOBMCFOFmDJBSJFT IPXFWFSUIFTFBSFEFmOFE 
t8IPBSFUIFmOBMCFOFmDJBSJFTPGUIFXPSLZPVEP
Quality and impact
#FDBVTF PGAJNQBDU CFJOH TP NVDI PVUTJEF ZPVS DPOUSPM TPNF XPVME BSHVF UIBUARVBMJUZ BOEAJNQBDU BSF OPU OFDFTTBSJMZ
closely related to each other: a project or programme may show good quality in the use of its resources, in the process which
it uses and in the outputs it creates, but despite all that have little impact (in other words your participants/target audiences
are not doing much with these outputs and with the learning from the process).
Planning activity
t0OBMBSHFTIFFUPGQBQFSDPQZUIFTJYTUFQTPGUIFJNQBDUDIBJOBTTIPXOBCPWF
t#FMPXFBDITUFQXSJUFTPNFLFZXPSETPSTIPSUTFOUFODFTUIBUTIPXIPXZPVSQSPKFDUPSQSPHSBNNFJMMVTUSBUFTUIBU
step.
Use this as the basis for reflecting on and discussing the following:
t*OXPSLUIBUZPVBSFQMBOOJOHPSUIBUZPVBSFJOWPMWFEJOIPXXFMMEFmOFEBSFUIFEJõFSFOUBTQFDUTPGUIFJNQBDUDIBJO 
t*OFBDIPGUIFTUFQTXIBUGPSZPVXPVMEJOEJDBUFUIBUUIBUTUFQJTEPOFTIPXJOHHPPERVBMJUZ
t)PXXJMMZPVLOPXUIBUFBDITUFQJTTVDDFTTGVM )PXDBOZPVDPMMFDUUIJTJOGPSNBUJPO
t8IBUBSFUIFQPTTJCMFPQQPSUVOJUJFTBOECMPDLBHFTUPNBLJOHFBDITUFQBTVDDFTT 
t8IBUDBOZPVEPUPNBLFTVSFUIBUPQQPSUVOJUJFTBSFVTFEBOEQPTTJCMFCMPDLBHFTPWFSDPNF
Finally:
t"GUFSDPOTJEFSJOHUIFQPJOUTBCPWFJOTJYTIPSUTFOUFODFT POFGPSFBDITUFQ EFTDSJCFIPXZPVXJMMCFBCMFUPSFDPHOJTF
good quality in your project or programme.
t 5PXIBUFYUFOUXPVMEZPVDPOTJEFSZPVSQSPKFDUPSQSPHSBNNFB TVDDFTTGVMBOEC PGHPPERVBMJUZJGZPVSQBSUJDJQBOUTPS
audience would not do anything with the outputs you have created or with their learning from the project or programme?
t )PXXJMMZPVCFBCMFUPTIPXUIBUUIFXPSLZPVEPCFOFmUTZPVSDIPTFOAmOBMCFOFmDJBSJFT

Impact

Reflection tool 8
Identifying the change you have created
What the participants in your Development Education work do with whatever they have gained is up to them and largely
outside your control. However, in assessing how successful you have been it is exactly that aspect that can tell you if you’ve
NBEFBEJõFSFODF *ODSFBTJOHMZGVOEFSTPG%FWFMPQNFOU&EVDBUJPOBSFBTLJOHGPSFWJEFODFPGAJNQBDU
Obviously, the more relevant your work to your audience or participants’ needs or interests, the greater the chance that your
work will create a lasting result (i.e. create impact).
Assessing the impact which you have had is often frustrating work:
tJUTVTVBMMZOPUGVOEFECZUIFBHFODJFTXIPGVOEZPVSQSPKFDUT
tJUJTOPUJNNFEJBUF NFBOJOHZPVMMIBWFUPXBJUTPNFUJNF TPNFUJNFTBMPOHUJNF CFGPSFZPVDBOOPUJDFBOZFõFDU
tJUJTVTVBMMZEJöDVMUUPBUUSJCVUFDIBOHFUIBUDPNFTBCPVUUPUIFXPSLUIBUZPVIBWFEPOF
tJUDPOTJTUTPGVOJOUFOEFEDPOTFRVFODFT BTXFMMBT ZPVIPQF JOUFOEFEDPOTFRVFODFT
tUIFMBTUJOHSFTVMUNBZOPUCFPOZPVSBVEJFODFQBSUJDJQBOUTBUBMMCVUPOZPVZPVSTFMGBOEPOZPVSPSHBOJTBUJPO
The following table identifies six different scenarios of impact: two where the impact is positive and leading to lasting or
short term change, and four where the change is either positive or negative another where the impact is short term.
Long term change created
or contributed to

Short term change created
or contributed to

Examples:
tXPSLEPOFJOBQSFWJPVTQSPKFDUBOEMFBSOJOH
GSPNBQSFWJPVTQSPKFDUMFBETUPOFXXPSL

Example:
tPOFPSNPSFPGUIFPVUQVUT FHBQVCMJDBUJPO 
DSFBUFECZBQSFWJPVTQSPKFDUJTVTFECZBXJEF
SBOHFPGQFPQMFXIPXFSFOPUQBSUPGUIF
QSPKFDU

intended positive change
tQBSUJDJQBOUTJOQSFWJPVTXPSLUBLFUIFJSPXO
JOJUJBUJWFT VTJOHBOECVJMEJOHPOXIBUUIFZ
IBWFHBJOFEGSPNAZPVSQSPKFDU

unintended negative change

unintended positive change

Example:
t5IFQSPKFDUSFDFJWFECBEQVCMJDJUZ BõFDUJOHUIF
DSFEJCJMJUZPGUIFXIPMFPSHBOJTBUJPO
Example:
t5IFQSPKFDUTBQQSPBDIXBTTPTVDDFTTGVMUIBUJU
JTOPXCFJOHDPQJFECZWBSJPVTPUIFSPSHBOJTBUJPOT

Intended positive changes can be identified during the planning phase (e.g. see Toolbox: Self assessment, activity 3) or
during the progress of a project or programme. The impact you want to create can also relate to your vision of Development
Education (see Toolbox: Vision)

Impact

Activity instruction
t%SBXBUBCMFTVDIBTUIFPOFTIPXOCFMPX
t'JSTUPGBMMNBLFBMJTUPGUIFJOUFOEFEPSBDUVBMHSPVQTPGQBSUJDJQBOUTPSUBSHFUBVEJFODFTPGZPVSQSPKFDU1SJPSJUJTFUIJT
list and fill in the left hand column of the table
t4FDPOEMZ JEFOUJGZUIFDIBOHFTZPVFYQFDUZPVSQSPKFDUUPCSJOHBCPVUGPSFBDIHSPVQXSJUFUIFTFJOUIFTFDPOEDPMVNO
t8IZXPVMEFBDIHSPVQCFJOUFSFTUFEJOUIFDIBOHFTZPVXJTIUPCSJOHBCPVU 8IBUBSFZPVSBTTVNQUJPOTBCPVUUIFN 
Write these in the third column.
t'PVSUIMZ IPXXJMMZPVCFBCMFUPmOEPVUBCPVUUIFDIBOHFTZPVSQSPKFDUPSQSPHSBNNFIBTDSFBUFE $PNQMFUFUIF
fourth column.
t"GUFSZPVWFHBUIFSFEUIFSFMFWBOUJOGPSNBUJPO XIBUBDUVBMDIBOHFTIBWFUBLFOQMBDF "SFTPNFPGUIFTFDIBOHFTXIBU
you had planned, and are there unintended changes - either positive or negative?

The group(s) of
participants/target
audience

Which lasting changes
will your project or
programme create for
this group?

Why would this group
be interested in the
changes you want to
create?

How will you be able Which actual
to observe or find out changes have
that these changes
you observed?
take place or have
taken place?

